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Appendix 3. Towards a child rights pedagogy1

Pedagogical principles that allow the child, according to age, to understand her or his rights 
and how to defend them are based on these principles.

•	 Active learning rather than merely gaining awareness: activities should help children 
to learn by encouraging them to find their own meaning.

•	 Involvement of all stakeholders: children are not the only ones learning – educators or 
facilitators are equally involved in this process of mutual enrichment.

•	 Continuity: a cycle of interventions allows for better assimilation of knowledge.

•	 Interactivity: interactions between children and facilitators are encouraged.

•	 Experience: knowledge will be stimulated by the creation of ‘unforgettable’  
experiences fostering emotional engagement.

•	 Communication: children express themselves in relation to each topic.

•	 Coherence: this must exist between the rights of the child and the methodology  
applied.

•	 Group dynamics: respect and dignity of each individual, as well as solidarity, are at the 
heart of interactions.

•	 Freedom and identity of the child: children develop confidence in themselves and in 
others and are accepted for who they are as individuals.

The following elements maximize the effectiveness of child rights learning.

•	 Key qualities of teachers include: patience, tolerance, open-mindedness, objectivity, 
flexibility, enthusiasm, commitment, empathy and modesty.

•	 Key elements of the learning environment include the constituents listed below.

 – Confidence: if children feel confident, they will dare to participate freely and  
unconstrained.

 – Complicity: an informal relationship between the facilitator and the child fosters 
active child participation.

 – Humour: without turning sessions into a mockery, care must nonetheless be taken 
not to turn the facilitation into a sombre and boring exercise.

 – Suspense: in order to maintain children’s curiosity, it is good not to divulge all of the 
activity or process at once.

 – Non-controversy: some themes are subject to intense debate. Care should be 
taken that these discussions do not become endless and contradictory, thus  
deflecting away from learning.

 – Positive modelling: children practise what they see. Rather than telling children 
what not to do, it is more effective to provide positive models for what we want 
children to do (such as being generous, fair, honest, caring and responsible). This 
helps reinforce positive action and thought.

•	 Animate the debate by drawing on the values, feelings and questions raised by each 
participant. Avoid interpretation, provide feedback and synthesize the group’s  
contributions and expectations. Correct or add additional information where possible.

1 Translated and adapted from Levy, Jonathan, Pour une Pedagogie des Droits de L’enfant: Outil pedagogique à l’attention des 6–18  
 ans, Enfant du Monde – Droits de l’Homme and UNESCO, Paris, 2010.
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